L.a Historia Moderna en
la Ensenanza Secundaria

Contenidos, métodos y representaciones

Francisco Garcia Gonzalez, Cosme J. Gdmez Carrasco
Ramon Cozar Gutiérrez, Pedro Martinez Gomez
(Coords.)

de Castilla-La Mancha

Ediciones de la Universidad
@






LA HISTORIA MODERNA EN LA ENSENANZA
SECUNDARIA. CONTENIDOS, METODOS
Y REPRESENTACIONES






LA HISTORIA MODERNA EN
LA ENSENANZA SECUNDARIA.
CONTENIDOS, METODOS
Y REPRESENTACIONES

Francisco Garcia Gonzalez
Cosme J. Gomez Carrasco
Ramon Cozar Gutiérrez
Pedro Martinez Gomez

(coords.)

@ Ediciones de la Universidad
@ de Castilla-La Mancha

Cuenca, 2020



© de los textos: sus autores

© de la edicién: Universidad de Castilla-La Mancha
Edita: Ediciones de la Universidad de Castilla-L.a Mancha

Coleccion JORNADAS' Y CONGRESOS n.0 27

Imagen de cubierta: Felipe V; Rey de Esparia (1624). Diego Velazquez. (CCO 1.0) Metropolitan

Museum

El procedimiento de seleccién de originales se ajusta a los criterios especificos del campo 10 de
la CNEATI para los sexenios de investigacion, en el que se indica que la admisién de los trabajos
publicados en las actas de congresos deben responder a criterios de calidad equiparables a los

exigidos para las revistas cientificas y capitulos de libros.

] \e Esta editorial es miembro de la UNE, lo que garantiza la difusién y comercia-

Unos ox Evomass —— Jizacién de sus publicaciones a nivel nacional e internacional

Universitarias Espatoras

ISBN: 978-84-9044-400-9
D.O.1: http://doi.org/10.18239/jornadas_2020.27.00

Composicién: Compobell

Hecho en Espafia (U.E.) — Made in Spain (U.E.)

(c0) @

Esta obra se encuentra bajo una licencia internacional Creative Commons CC BY 4.0.

Cualquier forma de reproduccién, distribucién, comunicacién publica o transformacién de esta
obra no incluida en la licencia Cretative Commons CC BY 4.0 solo puede ser realizada con la
autorizacién expresa de los titulares, salvo excepcién prevista por la ley. Puede Vd. acceder al tex-

to completo de la licencia en este enlace: https://creativecommons.org/licenses/by/4.0/deed.es

Con sede en

ol ¥ GOBIERNO  MINISTERIO i ‘ |
) ’X’-\y DE ESPANA DE ECONOMIA S E S P  — N
y'| 'y Y COMPETITIVIDAD e —— FUNDACION ESPANOLA ccHs

UNIVERSIDAD DE CASTILLA-LA MANCHA Centro de Ciencias

DE HISTORIA MODERNA Humanas y Sociales, CSIC



http://doi.org/10.18239/jornadas_2020.27.00
https://creativecommons.org/licenses/by/4.0/deed.es

INDICE

INTRODUCCION. . ...t
Francisco Garcia Gonzdlez, Cosme Jesiis Gomez Carrasco, Ramén
Cozar Gutiérrez y Pedro Martinez Gomez

1. LOS CONTENIDOS SOBRE LA EDAD MODERNA EN
EDUCACION SECUNDARIA

A época moderna nos manuais escolares portugueses: um balango
entre historia regulada, historia ensinada e historia desejada . . . . . ..
Cristina Maia

Andlisis del curriculum de Historia Moderna en Ensefianza Secunda-
ria desde la pedagogia critica ......... ... .. oL oL

Sofia Diaz de Greniu Domingo

Contrastes de la presencia de la Edad Moderna en los libros de texto
desecundaria . ...
Gemma Musioz Garcia, M® Montserrat Pastor Blazquez y José

Manuel Gomez Contreras

El papel de la mujer en la ensefianza de la Historia Moderna. . . . ...
Antuanett Garibeh Louze y Rafael Duro Garrido

Imdgenes e ilustraciones de la Edad Moderna en los manuales de ESO
(delaLOGSE alaLOMCE). ...... ... ... ... ... ........
Raimundo A. Rodriguez Pérez

La ensefianza de la Historia Moderna en los manuales escolares en el
transito de la Educacién Primaria a la Secundaria a partir de hitos
significativos: América, el Imperio espafiol y la Guerra de Sucesion
Juan Manuel Casanova Garcia

La idea de decadencia durante el reinado de los Austrias en el curricu-

lum de la LOMCE: la vigencia del paradigma decimonénico. . . .

Francisco Rubino

15

23

39

49

61

71

81

93



INDICE

Las minorias ibéricas de la Edad Moderna. Moriscos y judeoconversos
en los libros de texto de Ensefianza Secundaria (1970-2010). Una
AProXIMACION . .\ vttt
Francisco J. Moreno Diaz del Campo

Tiempo histérico, longuée durée y sistema-mundo en la Ensefianza
Secundaria: una didactica de las teorias de Wallerstein y Braudel .
Jorge Velasco Baleriola

El conocimiento de la historia local a través de los principios cientifi-
co-didécticos: la conquista de Illora y su organizacién sefiorial . . .
José Antonio Jiménez Lipez

El reino de Granada tras la incorporacién a Castilla en los manuales
de Bachillerato andaluces . . .. ...... ... ... ... ...,
Valeriano Sdanchez Ramos

El uso de la historia local en la ensefianza de la Historia Moderna. El
proyecto “Alcaldenelaula”. ... ... ... . ... ... o ...
Javier Jiménez Rodriguez

Relegadas a un segundo plano: la figura femenina en los curriculos de
Educacién Secundaria ........ ... ... oo oL
Begoria Martinez San Nicolds

Historia del arte con perspectiva de género. Disefio de materiales de
Secundaria y Bachillerato. .......... ... .. ... . oL
Elvira Sanjudn Sanjudn

Anailisis sobre el estudio de la Historia Moderna en un instituto de

Ensefianza Secundaria en territorio cervantino . ..............
Juan de A. Gijon Granados

2. ENSENAR LA EDAD MODERNA EN EDUCACION
SECUNDARIA

La Historia del Arte de época moderna no es aburrida: la creatividad
como herramienta did4ctica en la universidad . ...............
Aintzane Erkizia-Martikorena

Aprender la Historia Moderna desde las fuentes en Educacién Secun-
daria ... ...
Victor Pampliega Pedreira y Alba de la Cruz Redondo

Innovacién y practicas de aula a través de dos propuestas: administrar
la Monarquia hispanica y viajar por la Espafia ilustrada.........
Juan Diaz Alvarez, Carla Rubiera Cancelas, Fernando Rodriguez del

Cueto, Maria Alvarez Ferndndez y Jorge Musiiz Sdanchez

8

105

115

125

137

153

165

175

183

197

207

217



INDICE

El callejero de La Carolina (Jaén) como fuente de conocimiento de la
Historia Moderna. . . ... ... i
Luis Escudero Escudero

¢Qué preguntas? ;Qué problemas? La ensefianza “critica” de la Histo-
riaModerna . ... ... o
Marta Marin Sdnchez

Tecnologias emergentes al servicio de la evaluacién en la ensefianza de
la Historia Moderna. ................ ... ... ... .. ...,
Ramon Cozar Gutiérrez y Francisco de Borja Caparrds Ruipérez

Repoblando el futuro en las tierras de Albacete. Proyecto de innova-
cién basado en el aprendizaje-servicio. IES Amparo Sanz de Alba-

cete. Cursos 2016-2018 . . . ..ot
Carmen Herndndez Lipez y Carmen Monzo Gonzdlez

“Cuartos de maravillas y gabinetes de curiosidades”. Una propuesta de
Aprendizaje Basado en Proyectos en torno a la ciencia y la cultura
en EpocaModerna. ... .........ooiiiiii
Lorena Alvarez Delgado y Ana Luisa Martinez Carrillo

Ensenada en el Bachillerato: los cultivos en el reino de Cérdoba a

mediados del Setecientos . . ..ot i
Me Soledad Gomez Navarro y Eduardo Lama Romero

El enemigo invisible: la peste. Una propuesta de estudio de la epidemia
de Lucena de 1679 a través de las nuevas tecnologias. . . ........
Elena X. Paoletti Avila

Entre llaves y documentos: el uso didactico de un escape room sobre la
Edad Moderna en la formacién inicial del profesorado . ........
Mercedes de la Calle Carracedo, Maria Sanchez-Agusti, Esther Lipez

Torres, Jos¢ M.* Martinez Ferreira, Diego Miguel-Revilla, y M.2
Teresa Carril Merino

Flipped classroom, gamificacién y evaluacién continua en la docencia de
la historia precolombina y colonial de América ...............
Antonio Carrasco Rodriguez

Hacia una didéctica del Madrid de los Austrias: una propuesta desde
el plano de Teixeira (1656) .. ...ttt ..
David Alonso Garcia

La cultura morisca: nuevos espacios y métodos de aprendizaje para el
estudio de la Historia Moderna . ..........................
Julia Herndndez Salmeron

229

241

255

265

277

289

307

319

331

343

355



INDICE

Metodologia y propuesta diddctica sobre la poblacién de Caceres en
1787através de las TIC s . . oo oot i
Ragquel Tovar Pulido

La Edad Moderna a debate: la oratoria y la discusién como método
activo de aprendizaje. . .. ... .. .. L il

Milagros Ledn Vegas

Historia de la musica durante los siglos xvi-xvi1. Una propuesta
diddctica. . ...
Ricardo Largo Martin

Imégenes del Descubrimiento de América en los libros de texto de
Espafiay México ...
Ana I. Irigoyen Bueno

La novela de los siglos xv1 y xviI como fuente primaria para el conoci-
miento de la Edad Moderna. . ......... ... ... .. ... ...
José Andrés Prieto Prieto

La obra de Vandelvira en la provincia de Albacete (propuesta didactica
3° ESO y 2° de Bachillerato) . . . ..........................
Me del Mar Rodriguez Ruiz

Las dindmicas de rol en la gamificacién de la ensefianza de la Historia

Antonio Carrasco Rodriguez

Las nuevas poblaciones de Sierra Morena y Andalucia en la Espafia
de Carlos III: una propuesta didictica a partir de la legislacion y la
novela histérica. . .......... . .
Adolfo Hamer-Flores

Los itinerarios calatravos. Una propuesta didéctica a través de las érde-
nes militaresde Castilla . . .. ... oot
Heéctor Linares Gonzdlez

Mujeres en la historia. El proyecto “Identidad e imagen de Andalucia
en la Edad Moderna” como recurso diddctico. ... .............
Maria del Mar Felices de la Fuente, Domingo Marcos Giménez Carri-

llo y Francisco Gil Martinez

Revueltas y revoluciones en la Edad Moderna. Una oportunidad
diddctica. .. ... o

Joaquim Enric Lipez Camps

10

365

377

389

399

411

423

431

445

457

469

479



INDICE

Una propuesta de recursos digitales interactivos para la ensefianza y el
aprendizaje de los avances cientificos y tecnolégicos de la Historia
Moderna. . ..ot
Ana Luisa Martinez Carrillo y Lorena Alvarex Delgado

Conectando el pasado. La ensefianza de la historia en Bachillerato a
través de la correspondencia epistolar. . .......... ... ... ...,
Alvaro Chaparro Sainz y Rafael Guerrero Elecalde

Una forma del uso del ABP y del flipped classroom en la ensefianza de
la Historia Moderna a través de la novela picaresca............
Pedro Antonio Amores Bonilla

Posibilidades concretas de desarrollo de contenidos de Historia
Moderna mediante el ABP ... ... . ...
Pedro Antonio Amores Bonilla

Una mirada a la ensefianza en Lorca durante la Edad Moderna. Del
preceptor al profesorado actual. . ........ . ... ... L.
Rafael Gil Bautista y Carmen Gil Huedo

Una propuesta metodolégica para el estudio del gremio en el aula. Las
trayectorias de los linajes artesanos durante la Edad Moderna. . . .
Francisco Hidalgo Ferndndez

Sacar la Edad Moderna a la calle: la Marchena de Diego Lépez de
Arenas (1576-1640) . . .. ..o
Francisco Javier Gutiérrez Niifiez

El estudio de la Corte y el estilo de vida cortesano en la Educacién

Secundaria ...... ...
Dawvid Quiles Albero

3. LAIMAGEN DE LA EDAD MODERNA EN EL TIEMPO
Y EN LA SOCIEDAD ACTUAL

“Vivir como un canénigo”. Estereotipos y realidades de los componen-
tes de una élite social y econémica del Antiguo Régimen .. .. ...
Santos Jaime Valor

Recursos didacticos con piezas del Museo de América que acercan a la
ESO otras realidades de Epoca Moderna. .. .................
Gemma M Murioz Garcia y Esther Jiménez Pablo

11

491

501

513

527

541

553

565

579

591

603



INDICE

Protegiendo las murallas. La adopcién del patrimonio de época
moderna desde la Educacién Secundaria ... ... ... ..
Antoni Bardavio Novi y Sonia Marié Orozco

Del acto a la identidad: la utilidad del estudio de la diversidad sexual
enlaEdad Moderna. .........
Juan Pedro Navarro Martinez

Desmontando la LeyendaNegra. . .............. ... ... ...
José Andrés Prieto Prieto

Didictica critica de la historia a través del cine: la «cultura popular en
laEdad Moderna . ....... ... ... ... ...

Gustavo Herndndez Sdanchez

El cine como fuente de representaciones sociales de “El descubrimien-
to y conquista de América” ... ... ... ..o
Andrea M. Ordoriex Cuevas y Nicolds Pozo Serrano

El descubrimiento y la conquista de América en la televisién de la
transicién espaiiola: la censura del episodio “El Siglo de Oro espa-
fiol” de la serie Erase una vez... Elhombre .. ..................
Julidn Pelegrin Campo

El siglo xv11 a través del arte Barroco. El trabajo con cuadros vivientes
como aplicaciénenelaula ........ ... . ... o oL oL

Raiil Alcabut Utiel

Mujeres olvidadas en la historia. Estereotipos e invisibilidad en los
libros de teXto. . ..o vt

Daniel Maldonado Cid

Ensefiando Historia Moderna en las aulas: didactica con videojuegos
Teresa Canté Gomis

Lexical choices in the characterisation of King Henry vii1 in the TV
series The Tudors. .. ... ...
Veronica Falquet Aparisi

Las variaciones del clima a través de la “Gran historia”: algunas consi-
deraciones para la ensefianza de la Edad Moderna. ............
Francisco-Javier Rubio-Musioz, Alejandro Gomez-Gongalves y Diego

Corrochano-Ferndndez

La imagen de la Edad Moderna a través de los videojuegos de temati-
Ca hIStOriCa . o vt
Maria de la Encarnacién Cambil-Herndndez, Daniel Camusias-Gar-

cia y Rafael Marfil-Carmona

12

615

627

643

655

665

677

687

695

707

715

727

737



INDICE

La imagen del cardenal Francisco Jiménez de Cisneros 500 afios después 753

Omar Gomez-Cornejo Aguado

La Guerra de Secesién espafola en la Educacién Secundaria. Conteni-
dos, materiales didacticos y propuesta metodoldgica ...........
Victor Alberto Garcia Heras

Individualismo. Discursos, pricticas y estereotipos en la Edad Moderna

Carlos Vega Gomez

La paleogratia como recurso didéctico interdisciplinar en el aula de
Secundaria . ... ... . L
David Martin Lopez y Francisco Ferndndez Izquierdo

Los mass-media como generador de conocimiento ...............
Isabel Escalera Ferndndez

Los sitios reales como espacios para la ensenanza. Historia, patrimonio
YL
Jorge Pajarin Dominguez

Nobleza y oligarquia en femenino. Un ejemplo de ascenso social en la
ciudad de Granada durante el Antiguo Régimen..............
Javier Garcia Benitez

Una visién novedosa de Gonzalo Ferndndez de Cérdoba desde la
novela actual. . ... .o
Andrés Palma Valenzuela

La imagen del poder. El poder de la imagen en la Edad Moderna . . .
Rafael Gil Bautista y Carmen Gil Huedo

13

761

771

781

793

801

813

823

837






LEXICAL CHOICES INTHE
CHARACTERISATION OF KING HENRY VIIT IN
THE TV SERIES THE TUDORS

VERONICA FALQUET APARISI
(Universitat de Valéncia)

http://doi.org/10.18239/jornadas_2020.27.60

INTRODUCTION

The rise of the Tudor dynasty to power is one of the most decisive periods in
English history. After the Battle of Bosworth, in 1485, the confrontation between
the two branches of the Plantagenet kings —Lancaster and York— which later
evolved into a civil war, finally came to an end. Thus, the main aim of the new
dynasty was to maintain peace in their kingdom and consolidate their power.

One of the most entertaining ways to bring people closer to history is the use
of TV series. In 2007, the historical series The Tudors was released. This series
focuses on the character of King Henry VIII and his relationship among poli-
ticians, humanists and women. This is the reason why this paper will focus on
the figure of the monarch, and how he is portrayed through his interaction with
other characters in the first four episodes of the series, taking the Appraisal theory
(Eggins & Slade, 1997; Martin & White, 2005) as the framework of the analysis.

LANGUAGE, CONSTRUCTION OF IDENTITY AND TEXTUAL
CUES

Language and Identity are two concepts intimately connected: not only is
one’s identity constructed through the use of one’s language, but so is one’s iden-
tity as a member belonging to a group. In addition, “a single feature of language
use suffices to identify someone’s membership in a given group” (Tabouret-Keller,
1998: 317); and such features, also known as styles (Fairclough, 2010), may range

from “phonetic features to lexical units, syntactic structures, and personal names”
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(Tabouret-Keller, 1998: 317); thus, identities will be constructed depending on
the choices made in the different language features.

As Bednarek (2010: 101) notes, a textual cue is defined as “what in the text
tells us (...) something about character and identity”. Culpeper (2001) distin-
guishes three different textual cues to analyse dramatic texts: implicit, explicit
and authorial. In implicit cues, the information about the character is inferred
through the linguistic behaviour of the participants. Explicit cues deal with the
statements that characters make about themselves or other characters. And regar-
ding authorial cues, they are approximately what the author contributes to the
work, for instance, in stage directions in plays.

Moreover, this classification is further divided in turn. First, explicit cues can
be classified as belonging to self-presentation and other-presentation. In the first
case, in self-presentation, the explicit information provided by a character is about
the character him or herself. On the other hand, other-presentation deals with the
explicit information about a character, provided by another character. Nonetheless,
there are some aspects to take into account before starting to analyse: first, other-
presentation seems to be more frequent than self-presentation and, secondly, there
are some discounting effects “motivated by the characteriser or the situation” (Cul-
peper, 2001: 171) which need to be taken into consideration. For instance, under
certain circumstances a character can present his or herself in a particular way, only
to achieve his or her goals; or another character may highlight the virtues or the
flaws of another character, grounded on whether they get on well together or not.

APPRAISAL THEORY

Appraisal Theory stemmed from Systematic Functional Linguistics so as to
analyse evaluative language. As Martin (2003) argues:

This theory developed so as to obtain a comprehensive map of appraisal resou-
rces that we could deploy systematically in discourse analysis, with a view both
to understanding the rhetorical effect of evaluative lexis as texts unfold, and to
better understanding the interplay of interpersonal meaning and social rela-
tions in the model of language and the social we were developing, especially
in the area of solidarity (p. 148).

Martin and White (2005) define Appraisal as follows:

appraisal is one of three major discourse semantic resources construing inter-
personal meaning (...) Appraisal itself is regionalized as three interacting
domains — ‘attitude’, ‘engagement’ and ‘graduation’. Attitude is concerned
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with our feelings, including emotional reactions, judgements of behaviour
and evaluation of things. Engagement deals with sourcing attitudes and the
play of voices around opinions in discourse. Graduation attends to grading
phenomena whereby feelings are amplified and categories blurred (pp. 34-35).

On the other hand, Eggins and Slade (1997) provide a different definition:

Appraisal refers to the attitudinal colouring of talk along a range of dimen-
sions including: certainty, emotional response, social evaluation, and intensity
(..). Appraisal is mainly realized lexically although it can be realized by whole
clauses (p. 124).

This theory can be divided into Affect, Judgement and Appreciation. For the
scope of this paper only Affect and Judgement are taken into account. Affect,
which deals with the emotions and reactions of a person (Eggins & Slade, 1997;
Martin & White, 2005; Primo-Pacheco, 2014), is normally conveyed by lexical
items —adjectives, verbs, nouns, adverbs- related to emotions, being its purpose to
trigger empathy (Gonzélez, 2012) with the other characters or even, in this case,
with the audience. On the other hand, Judgement deals with the assessment of a
particular behaviour (Eggins & Slade, 1997; Martin & White, 2005; Martin &
Rose, 2007; Primo-Pacheco, 2014).

TV SERIES

The main reason why television studies are important is due to the fact that
television has, consciously or not, an influence on us on a daily basis. To start
with, the first classification to be made, applicable both in literature and in TV
series or films, is to determine to which TV genre 7he Tudors belong. ‘Genre’
can be generally defined as “sort, or type, of text: thriller, horror movie, musical,
autobiography, tragedy, etc.,” taking into account certain typical features which
distinguish one genre from another, and therefore, they are the “generalisation or
abstraction from specific textual properties” (Durant & Lambrou, 2009: 21). In
addition, critics (Durant & Lambrou, 2009) have divided genres depending on
which criterion they based their classification: structure, topic, mode of address,
and type of response, as well as power relationships and the functioning of turn-
taking mechanisms (cf. Gregori-Signes, 2000). Therefore, basing my classifica-
tion on the topic of the series, The Tudors is a historical TV series that focuses
on the life of King Henry VIIL.

In addition, once the genre is established, audiences raise some expectations
about the series they are going to see and know that “what is probable in, and
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appropriate to, a specific genre must be intelligible and believable” (Durant &
Lambrou, 2009). Therefore, in order to fulfil the requirements of a genre, it must
embody “rules, norms and laws that make the genre intelligible” and features
that “create an appearance of truth” (Durant & Lambrou, 2009, pp. 23-24); this
latter aspect is known as verisimilitude. Consequently if such verisimilitude and
authenticity satisfy the audience’s expectations, it will be acceptable to classify a
particular TV series or film into a particular genre. Therefore, even though some
inaccuracies are to be found in the series, so as to make the story more appealing
to the audience, 7%e Tudors, as a biographical and historical TV series, combines
personal features from the life of Henry VIII, as well as it provides the audience
with a historical context; thus, meeting the standards of a historical TV series.

METHODOLOGY

Based on Gregori-Signes (2017), the choice of features to be analysed here
has been limited according to the objective of the study. It is not of interest here
to find out what Henry VIII did or possessed in life but how the series chooses to
portray him. Consequently, I have only analysed those examples which deal with
the description of the king and paid attention only to explicit lexical cues such
as adjectives, verbs or nouns that make reference to Henry VIII explicitly, and,
particularly, those interactions that only provide “factual character description”
(Gregori-Signes, 2017) of the king.

First of all, the instances have been classified according to whether they belong
to self-presentation or other-presentation. Having completed this, and bearing
in mind this is a historical series, a further division has been necessary in order
to distinguish which statements are historical facts proper and which statements
actually construct the identity of the fictional character Henry VIII. Neverthe-
less, in making such a division, some ambiguity has risen, since some features do
characterise the king, but are, at the same time, historical facts. Consequently, it
is worth bearing in mind that some of these instances may overlap and could be
considered to belong to both categories (cf. Gregori-Signes, 2017). For the sake
of simplicity, those which present both historical and characterising traits have
been brought together as characterising features. After that, those statements that
can be said to represent historical facts have been classified as “factual description”
(Gregori-Signes, 2017), whereas those statements that characterise him as a TV
character have been further divided into affect and judgement, which have, in
turn, been classified into positive and negative value judgements, based on the

Appraisal Theory as the framework for the analysis (Martin & White, 2005).
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RESULT'S

A total of 57 statements have been analysed and, as Culpeper (2001) notes, the
number of other-characterisation instances appears to be higher for, out of this
fitty-seven statements, twenty-two belong to self-characterisation, and the other
thirty-five fall into the category of other-characterisation. Those instances classi-
fied as historical facts have been analysed relating them to the history of England,
whereas those statements in the category of characterising traits of Henry VIII
have been further divided into positive and negative features. Nevertheless, some
of these statements, even though they seem to be either positive or negative at
first sight, they also have a counter implication when related to the context.

SELF-CHARACTERISATION

HISTORICAL FACTS

Out of the twenty-two instances of self-characterisation, five of these deal with
historical facts. In these statements, Henry claims that he married his brother’s
wife Catherine of Aragon, with whom he has a living daughter. Nevertheless,
this does not comfort him, for he wishes to have a male heir; for this reason, it is
worth mentioning that the most repeated word in these statements is the word
“son”, which leads to the conclusion that Henry is portrayed as a king, whose
principal and growing concern was to have a male heir to continue the Tudor
dynasty, for if he did not have a son, this could consequently be the cause of the
outbreak of another civil war.

Example 1:

King: But not a son. I have no son.
Michael Hirst. 2007. I Cold Blood.
Example 2:
King: I have a son. I have a son. I have a son. Thank God. Thank God.

Anthony: Come on, you charlatan.
King: I have a son! I have a son, God. Can you hear me? I have a son.

Michael Hirst. 2007. Simply Henry.

CHARACTERISING TRAITS

As far as characterising traits in self-characterisation are concerned, the num-

ber of positive attributes is higher; thus, Henry VIII is prone to highlight his
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strong points, whereas he seems to minimise his poor qualities. In this case, words
that contribute to the construction of Henry’s identity are:

Lexical items in self-characterisation

Verbal intend, desire, dreamt of, disagree, want, knew, speaks for me, would
constructions |sacrifice, almost believe, beg

Adjectives proud, forced, just, immortal, invincible, happy, eager

Nouns confidence, joy, contentment, glory, fault, pleasure, fool, affection
Adverbs truly, too long, directly

Phrases (with) all my heart, (with) the hand of your servant

Henry VIII characterises himself positively as a father who takes pride in
his daughter and he is also portrayed as a Renaissance king, a humanist who is
against the outbreaks of wars; he is a monarch who attempts to be a just ruler
for England, and at the same time, he is a person who relies on Cardinal Wol-
sey. Nevertheless, the most recurrent feature that he mentions is that of being a
famous monarch.

Example 3:

King: And I shall claim the crown. And once more truly be King of England,
Ireland and France. [...]
King: [...] Together, we shall be invincible [...]

Charles V: And then, together, we shall invade France and bring to an end the
adventures of that libertine monarch King Francis.
King: That will make me very happy.

Michael Hirst. 2007. Simply Henry.

The negative traits are most related to war and it is suggested that he spends
a lot of money. The other negative trait is that he considers himself to be the
one to blame for not having thought about the future, that is, not having been
concerned enough about producing a male heir to the dynasty.

Example 4:

More: I must urge you that instead of spending ruinous amounts going to war
you should spend it rather on the welfare of your people.
King: Thomas, I swear to you I intend to be a just ruler. [...]
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More: As a humanist, I have an abhorrence of war. It’s an activity fit only for
beasts yet practised by no kind of beast so constantly as by man.
King: As a humanist, I share your opinion. As a king, I'm forced to disagree.

Michael Hirst. 2007. In. Cold Blood.

OTHER-CHARACTERISATION

HISTORICAL FACTS

With regard to historical facts, in these instances Henry is described as being
a king who has ancient a right to the French throne.
Example 5:

Norfolk: [...]The King of England has an ancient and historic right to the
French throne which the Valois have usurped. [...]

Michael Hirst. 2007. I Cold Blood.

Henry VIII is also characterised through the description of his relationship
with other characters. In this case, Charles V seems to get along with Henry since
he considers him to be his uncle, due to the fact that he is married to Catherine
of Aragon. He is also characterised in relation to other different characters: the
series presents Henry as being the godfather of Lord NorfolK’s son and it also
appears to foretell the future More’s fall from royal favour.

CHARACTERISING TRAITS

Those cues describing the king are mainly uttered by Wolsey, Boleyn and
More. Other characters participating are Catherine, Buckingham, Anne Boleyn,
Charles V, among others. The fact that Wolsey, Boleyn and More are the cha-
racters that talk about the king the most may be connected with different aspects
of Henry’s life: Wolsey deals with politics, Boleyn is concerned about getting
Henry to become obsessed with his daughter, and More is considered to be one of
Henry’s friends that advices and teaches him. As opposed to self-characterisation
traits, the number of negative statements is much higher when other characters
describe the figure of the king. In addition, as previously stated, other-charac-
terisation also deals with another problem, which is related to the discounting
factors that may characterise Henry VIII in a certain way, depending on their
relationship with the king or with the goal they want to achieve when making
use of such terms.
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Lexical items in other-characterisation

Verbal Wants, doesn’t know, be known as, can do, conquer, loves,
constructions blames, makes, glances, looks
Adjectives and best, strong, changeable, shallow, intemperate, incapable of

adjective phrases | keeping his word, greater, more powerful, afraid, hot, cold,
attentive, good, obvious, young, whetted, closer

Nouns and phrases | interests, good humour, architect of a new and modern world,
the king, calves like yours, no boundary or frontier, champion
of the Church, everything, fault, love, illness, liaisons, devotion,
masker, declaration, hold, belief, young man, appetite for war,
servant

Adverbs and Not well

phrases

Whole clauses (With) you beside me

With regard to positive traits, Henry VIII is characterised by other charac-
ters as the authority, and therefore, being against him would be considered as
high treason. In addition, the person he estimates the most seems to be Thomas
More. Nevertheless, as previously claimed, there are some discounting elements
that should be taken into account. As an example, Thomas More states that
Henry can do many things himself, when he is talking to the ambassadors,
which may actually be true, but in this case More attempts to make a good
impression of Henry on them; Anne Boleyn tells him he is everything when
refusing a present he has just given her, but this may only indicate an asymme-
try of power between them and Anne is acknowledging his power. In addition
Thomas Boleyn flatters Henry when he is with him:

Example 6:

King: [...] Are his (Francis I's) calves strong, like mine?
Boleyn: Your Majesty, no one has calves like yours.

Michael Hirst. 2007. I Cold Blood.

Regarding the negative traits, the relationship between Henry and Catherine
is not a good one. He blames her for not having had a living son, but in front of
her nephew, he pretends theirs is a happy marriage. Furthermore, not only is he
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portrayed as someone too dependable on Cardinal Wolsey’s advices, but he is seen
as an over-impulsive monarch, who is not always up to his position’s standards:

Example 7:
More: All right. If you want the world to know that the king is changeable,

shallow, intemperate, incapable of keeping his word [...]

Michael Hirst. 2007. Simply Henry.

CONCLUSION

This paper has analysed the figure of Henry VIII as portrayed in the TV
series The Tudors. There are some aspects that highly rely on historical facts,
since, in order to meet the audience’s expectations about the genre of historical
series, it is virtually inevitable. Nevertheless, characterising traits have revealed
that the king is prone to speak positively about himself; therefore, the identity
of the king seems to be positive when he characterises himself. Contrary to
this, the number of negative statements increases when it is the other characters
who talk about him and, as a consequence, the image portrayed by the other
characters seems to be rather negative. In addition, as Henry has a tendency to
define himself positively, contrary to what other characters do, it highlights the
fact that it should be taken into account that the characterisation of speakers
is a subjective issue.

Nevertheless, it is worth mentioning that not only has this analysis been
carried out focusing on the first four episodes of Season 1 of the T'V series, but
also that only affect and judgement have been borne in mind. As a consequen-
ce, a more exhaustive research should be done in order to obtain more precise
results on the figure of Henry VIII. In addition, it should be taken into account
the fact that some of the instances may be regarded as belonging to overlapping
categories; therefore, depending on whether a statement is considered to belong
to either factual description or not, the results obtained would differ from the
results of this paper.
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